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Introduction
• In a previous longitudinal study, a relationship was found between social

competence and behavioral problems in preschool children [3].

• Externalizing behavior refers to confused relationships with peers and poorer

social competence [4].

• According to previous research, social skills and school performance are related

to problematic behaviors, and these three are referred to as subdomains of social

competences. According to a previous study, parents and teachers described girls

as having higher values in social skills, and boys had higher values of externalizing

and hyperactive behavior [1].

• According to a study published in the literature, externalizing and internalizing

problems are related to social problems and lack of positive social relationships

[11].

AIMS OF THE STUDY
• The main purpose of the research is to examine the relationship between social-

emotional competencies and behavioral problems among secondary school

students belonging to Hungarian minority from Transylvania and to analyze the

prognostic role of social and emotional competencies in problematic behavior.

Conclusion
• Negative relation was found between social-emotional competencies (M=108.63, 

SD=15.22) and problem behaviors (M=17.20, SD=9.09), r=-.33, p=< .001, n=192. 

• There was a significant negative correlation between

• the CBCL’s total problem score and self-management

• internalization and self-management 

• externalization and relationship management.

• Male participants: 

• negative correlation between 

• the CBCL’s total problem score and self-management, 

• internalization and self-management, 

• externalization and self-management.

• Female participants:

• negative correlation between 

• the CBCL’s total problem score and self-awareness,

• internalization and self-awareness,

• externalization and self-management.

• Self-management showed a negative relation to the problem behaviors in male 

preadolescents.

• Self-awareness was related negatively to the behavior problems in female 

preadolescents.

• As specified by the results of the regression analysis, self-management and self-

awareness are predictors for problematic behaviors. 

• This information can be important in understanding preadolescents’ problem behaviors. 

Professionals can make preventions and interventions focusing on skills like self-

management and self-awareness.

Results

Methods
Participants
• 192 Hungarian

preadolescents from

Transylvania

• 94 boys and 98 girls,

between the ages 10

to 14, grades 5 to 7

• The average age of

boys is M=11.98

(SD=.922), the

average age of girls

is M=11.97 (SD=.902)

Variable SECQ

total

Self-

awareness

Social-

awareness

Self-

management

Relationship

management

Responsible

decision making

CBCL total -.33** -.27** -.08 -.39** -.26** -.23**

Internalization -.22** -.23** -.02 -.29** -.11 -.14

Externalization -.35** -.18* -.13 -.31** -.41** -.28**

Table 1: Correlations between social-emotional competencies and behavioral problems for the total

population

*p < .05. **p < .01.

Variable SECQ

total

Self-

awareness

Social-

awareness

Self-

management

Relationship

management

Responsible

decision making

CBCL total -.35** -.18 -.07 -.46** -.29** -.27

Internalization -.24* -.16 -.04 -.36** -.16 -.16

Externalization -.34** -.13 -.06 -.37** -.40** -.31**

Table 2: Correlations between social-emotional competencies and behavioral problems in male

preadolescents

*p < .05.  **p < .01.

Variable SECQ

total

Self-

awareness

Social-

awareness

Self-

management

Relationship

management

Responsible

decision making

CBCL total -.31** -.37** -.09 -.31** -.22* -.18

Internalization -.21* -.31** -.06 -.18 -.12 -.13

Externalization -.35** -.26** -.13 -.37** -.34** -.22*

Table 3: Correlations between social-emotional competencies and behavioral problems in female

preadolescents

*p < .05. **p < .01.

Variable B SE(B) β t Sig.(p)

Self-management -.619 .151 -.335 -4.113 .000

Self-awareness -.481 .206 -.182 -2.341 .020

Social awareness .369 .181 .165 2.037 .043

Relationship management -.380 .206 -.158 -1.842 .067

Responsible decision making .113 .214 .050 .531 .596

Table 4: Linear regression analysis for preadolescents’ total problem score on CBCL

R2=.195

Variable B SE(B) β t Sig.(p)

Self-management -.876 .174 -.464 -5.020 .000

Table 5: Linear regression analysis for male preadolescents’ total problem score on CBCL

R2=.215

Variable B SE(B) β t Sig.(p)

Self-awareness -.895 .231 -.367 -3.867 .000

Table 6: Linear regression analysis for female preadolescents’ total problem score on CBCL

R2=.135
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Instruments
• Self-reported questionnaire of the Child Behavior Checklist (CBCL) Hungarian

version

• Social and Emotional Competencies Questionnaire (SECQ), self-reported

form

Procedure
• The data was collected separately in each class. The participants had been informed

previously about the confidentiality of their answers and the voluntary nature of

their participation. Parents were asked for a prior consent.

• SPSS 20.0, Pearson correlation, R-square
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